








































INDEPENDENT AUDITOR’S REPORT 

TO THE READERS OF TWIZEL AREA SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2024

The Auditor-General is the auditor of Twizel Area School (the School). The Auditor-General 
has appointed me, Sam Naylor, using the staff and resources of Nexia Audit Christchurch, to 
carry out the audit of the financial statements of the School on his behalf. 

Opinion 
We have audited the financial statements of the School on pages 3 to 18, that comprise the 
statement of financial position as at 31 December 2024, the statement of comprehensive 
revenue and expense, statement of changes in net assets/equity and statement of cash flows 
for the year ended on that date, and the notes to the financial statements that include 
accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

 present fairly, in all material respects: 

o its financial position as at 31 December 2024; and 

o its financial performance and cash flows for the year then ended; and 

 comply with generally accepted accounting practice in New Zealand in accordance with 
Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 

Our audit was completed on 21 May 2025. This is the date at which our opinion is expressed. 

The basis for our opinion is explained below. In addition, we outline the responsibilities of the 
Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 

Basis for our opinion 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards,            
which incorporate the Professional and Ethical Standards and the International Standards on 
Auditing (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
Our responsibilities under those standards are further described in the Responsibilities of the 
auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing 
Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 

Responsibilities of the Board for the financial statements  
The Board is responsible on behalf of the School for preparing financial statements that are 
fairly presented and that comply with generally accepted accounting practice in New Zealand.  
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The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud 
or error.  

In preparing the financial statements, the Board is responsible on behalf of the School for 
assessing the School’s ability to continue as a going concern. The Board is also responsible for 
disclosing, as applicable, matters related to going concern and using the going concern basis 
of accounting, unless there is an intention to close or merge the School, or there is no realistic 
alternative but to do so. 

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 

Responsibilities of the auditor for the audit of the financial statements  
Our objectives are to obtain reasonable assurance about whether the financial statements, as 
a whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried 
out in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or 
disclosures, and can arise from fraud or error. Misstatements are considered material if, 
individually or in the aggregate, they could reasonably be expected to influence the decisions 
of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited 
to checking that the information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial 
statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 

 We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to 
those risks, and obtain audit evidence that is sufficient and appropriate to provide a 
basis for our opinion. The risk of not detecting a material misstatement resulting from 
fraud is higher than for one resulting from error, as fraud may involve collusion, 
forgery, intentional omissions, misrepresentations, or the override of internal control. 

 We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 We evaluate the appropriateness of accounting policies used and the reasonableness 
of accounting estimates and related disclosures made by the Board. 

 We conclude on the appropriateness of the use of the going concern basis of 
accounting by the Board and, based on the audit evidence obtained, whether a 
material uncertainty exists related to events or conditions that may cast significant 
doubt on the School’s ability to continue as a going concern. If we conclude that a 
material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence 
obtained up to the date of our auditor’s report. However, future events or conditions 
may cause the School to cease to continue as a going concern. 



 We evaluate the overall presentation, structure and content of the financial 
statements, including the disclosures, and whether the financial statements represent 
the underlying transactions and events in a manner that achieves fair presentation. 

 We assess the risk of material misstatement arising from the school payroll system, 
which may still contain errors. As a result, we carried out procedures to minimise the 
risk of material errors arising from the system that, in our judgement, would likely 
influence readers’ overall understanding of the financial statements. 

We communicate with the Board regarding, among other matters, the planned scope and 
timing of the audit and significant audit findings, including any significant deficiencies in 
internal control that we identify during our audit.  

Our responsibilities arises from the Public Audit Act 2001. 

Other information  
The Board is required to prepare an annual report which includes the annual financial 
statements and the audit report, as well as a Statement of Variance, a Report on how the 
school has given effect to Te Tiriti o Waitangi, an Evaluation of the School’s Students’ Progress 
and Achievement, a Statement of Compliance with Employment Policy, and a Statement of 
KiwiSport funding. The Board is responsible for the other information that it presents 
alongside its financial statements. 

The other information obtained at the date of our audit report includes copies of 
the Statement of Variance, Report on how the school has given effect to Te Tiriti o Waitangi, 
Evaluation of the School’s Students’ Progress and Achievement, Statement of Compliance with 
Employment Policy, and Statement of KiwiSport funding. 

Our opinion on the financial statements does not cover the other information and we do not 
express any form of audit opinion or assurance conclusion thereon. In connection with our 
audit of the financial statements, our responsibility is to read the other information. In doing 
so, we consider whether the other information is materially inconsistent with the financial 
statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this 
other information, we are required to report that fact. We have nothing to report in this 
regard. 

Independence 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners 
(including International Independence Standards) (New Zealand) (PES 1) issued by the New 
Zealand Auditing and Assurance Standards Board. 

Other than the audit, we have no relationship with, or interests in, the School. 

Sam Naylor 
Nexia Audit Christchurch 
On behalf of the Auditor-General 
Christchurch, New Zealand  
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Ripo ana te wai o Te Whakatipu e 
Ruataniwha e tū mai rā 
Aoraki Matatū ki te raki 

Nei rā te mihi 
nei rā te maioha 

O te kura ā-rohe o Te Manahuna 

Ka huri te titiro ki ngā Puna Hauaitu 
Takapō Ohau Pūkaki 

Me te whatumanawa o te tangata 
He wā tōna ka marino 

He wā tōna ka marangai 
Ki te kōhanga o te kakī 

Tū tonu rā ko Te Manahuna 



 



 

Statement of Variance Relating to the 2022-2024 Strategic Plan 
Strategic Goal 1: Responsive Curriculum and Facilities 
To develop a curriculum and educational facility that is responsive to the cultures, needs, interests and aspirations of all. 

● Curriculum Development: The introduction of DMIC (Developing Mathematical Inquiry Communities) across the Year 1-8 mathematics 
curriculum has standardised assessments, with 81% of learners meeting or exceeding national curriculum expectations in mathematics in 
2023a dn 82% in 2024—surpassing the target of 80%. However, Māori learners’ performance requires further attention, with their 'at and 
above' percentage only slightly improving from 73% to 74%. 

● Graduate Profile and Mentoring: The Graduate Profile has been finalised in 2024 through consultation with ākonga, staff, and whānau. This 
profile now provides a shared standard for academic and personal goals, contributing to improved alignment with the WAKA values. 
Mentorship has been structured to focus on aspirational goal-setting and ongoing progress tracking for all ākonga. The Graduate Profile will 
being implementation in 2025. 

● NCEA Achievement: The school surpassed national averages in several areas, with 24.3% of eligible Year 11-13 ākonga achieving Merit or 
Excellence endorsements, above the national 2022 average of 21.6%. The school has also ensured that 100% of leavers from Year 12 and 13 
have attained co-requisite literacy and numeracy requirements, meeting vocational and University Entrance standards. 

● New School Build: The facility planning has transitioned from the Master Planning phase to the Design Phase, and now the Build Phase with 
work commencement planned fro March 2025. This facility upgrade aligns with the school’s vision for creating a responsive, modern learning 
environment. 

Progress Summary: Twizel Area School has largely met its goals for a responsive curriculum and facilities, with notable improvements in 
standardised assessments, mentorship integration, and NCEA performance. 

Strategic Goal 2: Hauora 
To strengthen resilience and wellbeing for all ākonga and staff. 



● Wellbeing Curriculum: Guided by the Te Whare Tapa Whā model, the school has developed a wellbeing plan across all age levels. An 
emerging Wellbeing Professional Learning Group (PLG) has created resources that support both junior and senior ākonga, recognising the 
need for tailored support. 

● Positive Behaviour for Learning (PB4L-SW): The PB4L Tier 1 framework was implemented school-wide, supporting a systematic approach 
to fostering positive behaviour and healthy relationships. Tier 1 evaluations have shown initial success, and continued focus will ensure a 
lasting impact. 

● Annual Wellbeing Survey: The NZCER Wellbeing Survey data revealed a 9.1% improvement in the "Caring Teaching" criteria, from 56.8% in 
2023 to 65.9%, with pro-social ākonga strategies remaining an area of development. Senior ākonga’ wellbeing remains a focus, with Wellbeing 
Wednesday sessions providing targeted support. 

Progress Summary: Hauora has seen strong progress for ākonga, but challenges for staff as they approach new learning and pedagogical 
requirements whilst managing change. Structured curriculum elements, NCEA change and PB4L implementations are contributing to measurable 
improvements in ākonga outcomes. 

Strategic Goal 3: Learning Partnerships 
To foster authentic learning partnerships with whanau and the wider community. 

● Digital Fluency and Real-Time Reporting: Digital portfolios have been implemented for Years 1-9 using Seesaw, this allows for consistent 
communication between ākonga, kaiako, and whānau. The 2024 goal of formalising portfolios and ensuring real-time reporting has enhanced 
family engagement with ākonga learning outcomes. 

● Community Events and Engagement: Regular informal community events each term have increased the connection between the school and 
whānau. These events were developed with a focus on inclusive educational outcomes, promoting shared goals within the community. 

● Local Curriculum and Cultural Integration: The school partnered with Kāhui Ako and Runaka to align local curriculum goals with community 
aspirations. ākonga’ access to Te Reo Māori has increased, and the NZ Histories Curriculum has been introduced, embedding cultural 
education into the curriculum. 

Progress Summary: The school has strengthened learning partnerships effectively, with digital fluency initiatives and inclusive community events 
fostering meaningful collaboration between the school and whānau. 

Strategic Goal 4: Professional Capabilities 



To grow professional capabilities and collective capacity within our school. 

● Professional Development in Key Areas: Staff participated in targeted professional development, notably in DMIC and digital fluency, 
aligned with school goals for responsive curriculum design. Professional Growth Cycles were reviewed each year, ensuring continual 
adaptation to emerging educational needs. 

● Culturally Responsive Practices: The school has prioritised staff development in Te Reo Māori and Tikanga, aligning with New Zealand’s 
bicultural education framework. Collaborative sessions with other schools have allowed staff to share and develop best practices, particularly in 
culturally responsive pedagogy. 

● Leadership and Financial Audits: Regular audits of HR and financial practices have clarified leadership roles and optimised resource 
allocation. This strategic alignment with financial priorities ensures that professional growth and school resources support long-term goals. 

Progress Summary: Professional capabilities have been strengthened, with the school effectively supporting staff growth through professional 
development and leadership role refinement. 

Overall 
Twizel Area School has made substantial progress in its strategic plan goals for 2022-2024. Strong achievement in curriculum development, 
wellbeing, learning partnerships, and professional capabilities highlights the school’s commitment to fostering an inclusive, high-achievement learning 
environment. These gains set a robust foundation for continued alignment with the mission to inspire future leaders and build a responsive, 
community-focused educational environment. 

 

Statement of variance: Progress against 2024 targets 
Primary Goal 1: To accelerate the achievement of 189 Year 1-10 ākonga in Mathematics, retaining 80% of the learners ‘At and Above’ 
curriculum expectations. 

Actions What did we achieve? Evidence Reasons for variances Forward planning 



1. Identify target ākonga 
and cohorts using 
data, plan and 
implement 
appropriate 
interventions for 
2024. 

2. Continue DMIC 
learning and 
pedagogical shift. 

3. Track the learning 
progression data for 
Māori learners to 
ensure progress and 
inquire where 
expected or 
accelerated progress 
in not made. 

4. Collect Learning 
Progressions Data 
for any new ākonga. 
Track the learning 
progression data for 
new ākonga to 
ensure progress and 
inquire where 
expected or 
accelerated progress 
in not made. 

153 of the original cohort 
had a data plot at the end of 
the 2024 school year. 
Of those ākonga, 82% were 
in the At or Above categories 
for achievement when 
moderated by our kaiako 
and the DMIC training team. 

  

 
 

 
 

 

Across all year groups 
(except Year 9), there has 
been a decrease in the 
proportion of ākonga in the 
‘Well Below’ category. More 
than half of our ākonga are 
‘At and Above’ in every year 
group (many year groups 
surpass this), except for 
Years 7 and 10.  
As part of the setting of this 
strategic goal, Year 7 was 
targeted with specific 
intervention this year due to 
start-of-year achievement 
concerns. Significant 
progress has been made 
across the year to the point 
that this cohort is almost 
normally distributed.  
The Year 10 results are 
unanticipated but reflect 
co-requisite attainment. This 
will be a target group for 
2025 when they are in Year 
11 and will benefit from the 
approach of a new kaiako. 

Mathematics has been the 
school’s focus for the last 
three years. We have 
adopted DMIC as our 
predominant pedagogy and 
have been supported by 
Massey University to 
develop our Year 1-8 kaiako 
professionally. Across the 
three year intervention, we 
have seen significant 
change in our Mathematics 
programmes and outcomes. 
Despite the funding being 
cut for DMIC we will continue 
to engage with the 
programme in 2025 and 
continue to provide kaiako 
support and mentoring. This 
will be alongside the 
structured mathematics 
booklets from the MoE. Our 
school has chosen the 
Oxford programme. 
Further work is required to 
investigate why DMIC is not 
making the impact on our 
Maori learners that we 
expect. An early ‘hunch’ is 
that the learners who do not 



5. Professional 
Learning Group 
continues with 
regular meetings. 

6. Provide extension 
opportunities for able 
maths problem 
solvers (National 
Competitions, Aoraki 
Maths and extension 
group in Year 8). 

meet the benchmarks are 
those who enrol during the 
year, rather than those who 
are consistently part of the 
programme that we know is 
working. Segregating this 
data in 2025 will inform an 
intervention plan.  

Summary 
82% of the retained ākonga (153), met the benchmark of attaining At or Above expected Curriculum Levels when moderated by the teaching team, 
and the external DMIC team from Massey University. Goal met and maintained for 2 years. 

 
 

Primary Goal 2: To formalise our Graduate Profile and Digital Portfolio process for Years 1-10, investigate and to complete a trial PBL 
experience in Years 7-10. 

Actions What did we achieve? Evidence Reasons for variances Forward planning 



1. Consult and 
Formalise on 
Graduate Profile. 

2. To ensure every 
ākonga in Y1-9 has a 
Seesaw Digital 
portfolio that they are 
using and their 
whānau are able to 
access. 

3. Development of 
‘must have’ 
templates for each 
relevant subject for 
the purpose of timely 
sharing of formal 
learning and 
attainment 
benchmarks. 

4. Every kaiako 
teaching ākonga in 
Years 1-9 has 
ensured that each 
ākonga has shared at 
least 2 submissions 
each term, and 
(when developed) 
completed the 
necessary ‘must 
have’ submissions. 

The Graduate Profile has 
been developed, consulted 
upon and formalised for 
launch in 2025. 
All ākonga in Years 1-9 are 
using Seesaw and we are 
enjoying higher levels of 
interaction from whānau. 
There is a formalised 
process for who will post and 
what will be posted on 
Seesaw, this is spread 
across relevant staff. There 
is also an option to post 
informally. 
Most classes have shared 
the recommended number of 
posts. Staff have been 
supported by members of 
the Learning Portfolio PLG. 
The Middle School kaiako 
have learned about Project 
based Learning and trialled 
a Project Based Learning 
opportunity which is yet to 
undergo a full review. 

Graduate Profile No variances, plan was met. Full launch of Graduate 
Profile in 2025 
Continued formalisation of 
Seesaw outcomes and 
scheduling of who will post 
what, and when. 
Review of PBL trial and 
decision on next steps. 



5. Use of Middle School 
Syndicate Meetings 
to upskill in project 
Based Learning and 
trial a full project. 

Summary 
Goal met, Graduate Profile has been formalised and is ready to launch. Staff, ākonga and Whānau are engaging with Seesaw at expected levels, PBL 
has been learned about as part of a PLD programme and trialled with Middle School learners. 

 
 

Secondary Goal 1: To accelerate the achievement of 41 Year 11-13 ākonga in their NCEA outcomes. 

● At least 25% of eligible ākonga to achieve Merit + endorsements for their certificate (national 2022 - 21.6%, Eligible ākonga at TAS 
2023 - 24.3%). 

● 100% of ākonga aiming at a UE or vocational qualification will achieve it 
● 100% of leavers from Year 12 and 13 will have attained co-requisite (or AS) Literacy and Numeracy prior to enrolment in their next 

learning step 

Actions What did we achieve? Evidence Reasons for variances Forward planning 



1. Ākonga make a 
careful choice of 
study pathways. The 
timetable is created 
to ensure that all 
ākonga receive their 
required courses. 

2. NCEA kaiako identify 
priority learners and 
target ākonga likely 
to achieve either 
merit or excellence 
passes in their 
chosen subjects. 
Mentors and ākonga 
will receive additional 
learning on achieving 
M/E grades and 
endorsements, 
explicitly focusing on 
the Y11 cohort 
undertaking the new 
NCEA standards. 

3. Ākonga set their 
individual goals for 
achievement and 
share them with 
whānau. Collection 
and consideration of 
these goals at a 

In NCEA Level 1, a 
disappointing proportion of 
ākonga received M+ 
endorsements at only 8%. In 
Level 2, 26% of learners 
received M+ endorsements 
and in Level 3, 20%. 
 
Overall, this means 18% of 
the cohort received M+ 
endorsements. However, this 
figure looks to be 19% for 
2024 NCEA data nationally 
and 17% for similar EQI 
bands. Although we did not 
meet our target, our ākonga 
sat typically for the 2024 
data. 
 
75% of our ākonga aiming at 
University Entrance attained 
it. 
All ākonga wishing to move 
on to a non-university 
pathway met their expected 
targets. 
 
100% of leavers from Years 
12 and 13 attained 
co-requisite (or AS) Literacy 

 

 

As per communications from 
NZQA, a significantly lower 
proportion of Year 11 
learners met overall 
benchmarks in 2024. This is 
a combined effect of new 
assessment standards, new 
Literacy and Numeracy 
requirements, and kaiako 
workload in preparing for the 
new curriculum. Many 
schools have already moved 
away from Level 1 or intend 
to do so in the coming years. 
 
The outcomes for Levels 2 
and 3 are as expected and 
were enhanced by the 
overall annual plan. When 
asked as part of the Leavers’ 
considerations, Year 13 
ākonga particularly 
appreciated individual kaiako 
support in the small school 
and mentoring setting and 
school systems, such as 
opportunities to share 
success with whānau in 
various ways throughout the 
year. 

Consideration/Consultation 
on dropping Level 1. 
Improved tracking of UE 
progress and NCEA 
progress towards M+ 
endorsements, given that 
several ākonga missed out 
by just a few standards. 
Improved marking and 
moderation timeframes so 
ākonga have a faster 
feedback loop. 
 
Focus on pathways in the 
new Strategic Plan as 
identified in the 2024 
Consultation 
 
Improvements to the 
structure of the in-school 
Mentoring programme 



syndicate-wide level 
to ensure 
consistency in goals 
and monitoring 
strategies. 

4. Interim and formal 
mentoring 
conferences. Mentor 
and subject reports. 

5. Investigation of the 
Year 11 experiences 
and barriers in 2023 
led to results lower 
than expectations. 

6. Setting and achieving 
milestones both short 
and long-term. 
Celebrating individual 
achievements within 
the WAKA values 
system. 

7.  Monitoring 
co-requisite/AS 
progress for Literacy 
and Numeracy in 
Year 10 and the 
Y11-12 cohort who 
have not yet 
achieved. 

8. Study Skills Learning. 

and Numeracy prior to 
commencing their next step 

 
UE attainment was lower 
than target with ākonga 
missing out on standards 
unexpectedly in the 
externals.  
 
Ākonga moving on to 
non-university pathways 
continue to meet their 
required needs as part of the 
ongoing support and 
mentoring mechanisms at 
the school. 



Summary 

● 18% 18% of the cohort received M+ endorsements. However, this figure looks to be 19% for 2024 NCEA data nationally and 17% for similar 
EQI bands. Although we did not meet our target, our ākonga sat typically for the 2024 data. 

● 75% of the ākonga aiming at UE attained it, which ismuch greater than the national data of 48%. The remaining ākonga can be supported in 
2025 to meet this milestone. The ākonga who missed the outcome were very close to doing so. 

● All ākonga wishing to move on to a non-university pathway met their expected targets and 100% of leavers from Years 12 and 13 attained 
co-requisite (or AS) Literacy and Numeracy prior to commencing their next step. 

 
 

Secondary Goal 2: To improve ākonga wellbeing opportunities and increase the Pro-social Strategies criteria in the Wellbeing@School 
survey from 58.5% to 60%.  

Actions What did we achieve? Evidence Reasons for variances Forward planning 



1. Continue PLG and 
develop pro-social 
skills programme. 

2. Continue to make a 
Wellbeing session 
which is available to 
all ākonga. Keep 
activities varied. 

3. Promote and 
increase ākonga 
leadership 
opportunities. 

4. Wellbeing at School 
Survey. 

The Wellbeing PLG 
continued its work, but 
diverted its efforts to new 
initiatives to support kaiako 
and learners, such as our 
counter system for uniform 
acknowledgement.  
Wellbeing as a class 
continued and offered 
diverse learning 
opportunities across the 
year. 
Leadership opportunities 
were enhanced with specific 
success in the Middle School 
Leadership area with newly 
established roles where 
selected leaders developed 
programmes for the overall 
cohort. 
The Wellbeing @ School 
Survey is due to be 
completed for 2024. 

Cross-school appreciative 
inquiry outcomes which 
informed the Strategic Plan 
for 2025-2027 
Wellbeing@School Survey 
Outcomes 

The Wellbeing PLG shifted 
focus to meet specific 
ākonga needs that were not 
anticipated. Staff morale was 
low when facing challenges 
with a particular class which 
split our focus. 
The Wellbeing classes are 
diverse, but don’t always 
meet the needs of our 
diverse learners, further 
consultation needs to be 
undertaken to ensure the 
offerings meet the needs. 

Wellbeing as a class will 
continue in 2025 
The Wellbeing@School 
Survey will be undertaken in 
early Term One. 

Summary 
Opportunities were enhanced or sustained. All ākonga including Junior ākonga engaged in a specific Wellbeing programme. 

 

2024 Evaluation and analysis of the school’s ākonga’ progress and achievement 
This report outlines the achievement of all ākonga at Twizel Area School throughout 2024. This report contains data and commentaries from: 



● Years 1-10 e-asTTle grades from the beginning and end of 2024 in Reading, Writing and Mathematics.  
● Year 10 NCEA Literacy and Numeracy Co-requisite results  
● Years 11-13 NCEA achievement data from NZQA 
● Whole School Commentary from BoT Reports and Internal Reviews during 2024 

 
Years 1-10 Reading Writing and Mathematics 



 



 
Reading results demonstrate higher levels of achievement in early years with underrepresentation of the higher achievement levels in the Year 
7 and above ākonga. The school provides DEAR time across the age range, but take-up of this programme diminishes as ākonga progress, as 
does the requirement for a monitored home reading programme.  
 

Year % At/Above - All % At/Above - Māo % At/Above - ESOL 

1 100 100 100 

2 65 60 0 

3 60 67 - 

4 89 67 - 

5 74 75 - 

6 72 100 50 

7 43 25 0 

8 53 0 0 

9 35 40 0 

10 31 20 0 

All years 63 57 57 
 
 
End-year Reading data for Māori ākonga is disappointing, considering the significantly positive outcome in Writing. This will need to be 
investigated in 2025 as part of the new English Curriculum roll-out and our move to Structured Literacy. Our Pasifica ākonga are evenly spread 
through the data as expected but cannot be reported on due to individual privacy concerns with the low numbers. 



 
Overall progress is evident when compared to the start-of-year data (in this display, both are shown on the end-of-year expectations plot). 
 



 



  

 
 
Across years 1-4, 7, 9 and 10 groups, a reduction in the percentage of ākonga within the ‘Well below’ category is evident as the year 
progressed. In years 5 and 6, a small group of ākonga did not make progress. In Year 8, the ākonga represented in the well below and below 
groups are characterised by their newness to our school throughout the 2024 school year.  An intervention programme (ALL) was adopted in 
2024 to support ākonga. The kaiako undertook professional learning, and ākonga progress was closely monitored throughout the year.  Across 
all year groups, there has been an increase in the percentage of ākonga represented within the At and Above categories when comparing 
beginning and end year data, except for Year 5. 



 
The achievement distributions across each year group are more evenly spread in the writing results than in the reading data. Most year groups 
have a relatively normal distribution of results, some more clustered than others. For example, the Year 4 ākonga are closely clustered and all 
within the At category, whereas the Year 7 results are spread. 
 



 



  
Māori ākonga perform better in writing when compared to the overall cohort, whereas our influx of ESOL ākonga have struggled with this 
aspect of learning. Throughout 2024, we have enrolled an unprecedented number of ESOL ākonga with low language skills; this has skewed 
our regular data. 
 
 

Year % At/Above - All % At/Above - Māo % At/Above - ESOL 

1 100 100 100 

2 87 100 100 

3 80 83 - 

4 94 100 - 

5 79 75 - 

6 78 100 50 

7 48 25 0 

8 67 0 0 

9 71 80 0 

10 37 60 0 

All years 74 80 64 
 
 
Writing Achievement for Māori learners is exceptional when compared to the overall cohort. This is interesting because the Reading results do 
not reflect the same pattern. Our Pasifica ākonga are evenly spread through the data as expected but cannot be reported on due to individual 



privacy concerns with the low numbers. When compared to the beginning of the year data, you can see that progress has been made across 
the year: 
 



 



 

 
  

Across all year groups except Year 6 and Year 8, a reduction in the percentage of ākonga within the ‘Well below’ category is evident by 
year-end. In Years 6 and 8, the proportion remained relatively even across the year. This is somewhat surprising in the case of the Year 8 
cohort, as there has been a significant change to the class composition as the year progressed. An intervention programme (ALL) has been 
adopted in 2024, as mentioned in the reading commentary. Across all year groups, there has been an increase in the percentage of ākonga 
represented within the At and Above categories. 
 



Mathematics has been the school’s focus for the last three years. We have adopted DMIC as our predominant pedagogy and have been 
supported by Massey University to develop our Year 1-8 kaiako professionally. Across the three year intervention, we have seen significant 
change in our Mathematics programmes and outcomes. Despite the funding being cut for DMIC we will continue to engage with the programme 
in 2025 and continue to provide kaiako support and mentoring. This will be alongside the structure mathematics booklets from the MoE. Our 
school has chosen the Oxford programme.  
 



 



 
Over the 2024 school year, there has been a significant reduction in the number of ākonga operating in the ‘Well below’ category. You can also 
observe that the ākonga are closer clustered than within the Literacy data. Our advisor and the national advisory closely monitor data collection 
and levels. 
 



 



 

Year % At/Above - All % At/Above - Māo % At/Above - ESOL 

1 100 100 100 

2 87 100 0 

3 85 83 - 

4 94 100 - 

5 63 50 - 

6 78 100 50 

7 30 0 100 

8 80 0 100 

9 36 0 100 

10 42 40 100 

All years 70 64 86 
 
 
Māori learners performed lower than expected and lower than the overall cohort. This is an interesting pattern that we have started to discuss 
with our DMIC provider, given that DMIC is designed to accelerate outcomes for Māori. Our Pasifica ākonga are evenly spread through the data 
as expected but cannot be reported on due to individual privacy concerns with the low numbers. 
 
When compared to the start of year results, good progress has been made across the year. 
 



 
  

Across all year groups, a reduction in the percentage of ākonga within the ‘Well below’ category is evident across the year, except for Year 9. 
Across all year groups, there has been an increase in the percentage of ākonga represented within the At and Above categories, except Years 
5 and 9. In the Year 7 group, significant progress has been made, and the well-below category made up the entirety of the cohort at the start of 
the year, and by the end of the year, 40% of the ākonga are ‘At or Above’.  
 
At the end of 2023, we began to notice there may be a difference between the whole cohort's results in Mathematics and results for those 
ākonga who stay with the school for the whole year. As part of this inquiry, we can now see that 153 ākonga had a data plot at the beginning of 



2024 and the end of 2024. About 25% of the cohort data for 2024 is irrelevant because it is not matched from the beginning to the end of the 
year due to leavers and enrolments. When considering the inquiry into ākonga who are consistently enrolled throughout 2024, this is the data 
set: 
 



 
  



Year % At/Above - General % At/Above - All 
consistent plots 

1 100 100 

2 87 100 

3 85 100 

4 94 100 

5 63 100 

6 78 87 

7 30 60 

8 80 87 

9 36 58 

10 42 44 

All years 70 82 
 
 
This data confirms the initial question and demonstrates that ākonga who remain for the entire year are performing At or Above in a much 
higher proportion than the school’s overall data and the national average of 45% (data from 2018 MoE, but confirmed as ‘no significant change 
in 2023). This data confirms that we have met and surpassed our 2024 Strategic Plan Annual Goal. 
 



 
  



Across all year groups (except Year 9), there has been a decrease in the proportion of ākonga in the ‘Well Below’ category. More than half of 
our ākonga are ‘At and Above’ in every year group (many year groups enormously surpass this), except for Years 7 and 10. Year 7 was 
targeted with specific intervention this year due to start-of-year achievement concerns; significant progress has been made across the year to 
the point that this cohort is almost normally distributed. The Year 10 results are unanticipated but reflect co-requisite attainment. This will be a 
target group for 2025 when they are in Year 11 and will benefit from the approach of a new kaiako. 
 
Year 10 Co-requisites 

Co-requisite Reading Writing Mathematics 

% achieved @TAS 79 47 32 
 
 
This level of achievement reflects the distribution of their achievement from e-asTTle scores and the progress that the group collectively made 
across 2024. There is no noticeable difference in achievement for Māori or Pasifica ākonga. 
 
The ākonga in this cohort can keep taking these assessments twice yearly throughout their NCEA courses but must attain Literacy and 
Numeracy to receive their NCEA qualifications. Of our ākonga who have just completed their Level 1 year, 6% have yet to attain Literacy, and 
13% have yet to attain Numeracy. Of our ākonga who have just completed their Level 2 year, everyone has attained Literacy, and 6% are yet to 
attain Numeracy. 
 
 

Year 11-13 NCEA Achievement 
NCEA Levels 

% pass rate for eligible ākonga 
(e.g. ākonga with ORS support, 
brand new enrolments and 
ESOL high-needs learners are 
excluded) 

Nationally (indicative based on 
17th Jan 2025 release) 

EQI Band Nationally (indicative 
based on 17th Jan 2025 
release) 

Twizel Area School 
(as of 28/01/2025) 

Level 1 70 45 73 



Level 2 72 73 87 

Level 3 68 68 100 

University Entrance 48 48 75 (of those aiming for UE) 

 
 
Literacy and Numeracy for Level 1 

% pass rate for eligible ākonga 
(e.g. ākonga with ORS support, 
brand new enrolments and 
ESOL high-needs learners are 
excluded) 

Nationally (indicative based on 
17th Jan 2025 release) 

EQI Band Nationally (indicative 
based on 17th Jan 2025 
release) 

Twizel Area School 
(as of 28/01/2025) 

Literacy 77 81 94 

Numeracy 75 78 87 
 
 
NCEA Goal 2024 

Annual Aim 2024: To accelerate the achievement of 41 Year 11-13 ākonga in their NCEA outcomes. 
Target: 

● At least 25% of eligible ākonga to achieve Merit + endorsements for their certificate (national 2022 - 
21.6%, Eligible ākonga at TAS 2023 - 24.3%). 

● 100% of ākonga aiming at a UE or vocational qualification will achieve it 
● 100% of leavers from Years 12 and 13 will have attained co-requisite (or AS) Literacy and Numeracy 

before enrolment in their next learning step 



Baseline Data: In 2022, the target was: 
Ensure that support is provided to all NCEA ākonga in meeting their personal goals. 

● At least 24% of eligible ākonga to achieve Merit + endorsements for their certificate (national 2021 - 
23.3%, Eligible ākonga at TAS 2021 - 19%). 

● Of our Year 12 and 13, 31% (5 ākonga)  have goals to transition along a vocational pathway. At least 
50% of the identified ākonga to achieve a Vocational Pathway Award at NCEA Level 2. 

● 67% of the current Year 13 to achieve a University Entrance Qualification (national 2021 - 53%, TAS 
2021 - 64%). 

The outcome was: Of those ākonga who completed the year at TAS and were entered for an NCEA 
qualification: 
 

● 39% received a Merit or Excellence endorsement 
● 100% of our ākonga leaving for a vocational pathway met the requirements of transition 
● 64% of Year 13 ākonga attained University Entrance 

 
In 2023, the target was: 
To accelerate the achievement of 47 Year 11-13 ākonga in their NCEA outcomes by ensuring that support is 
provided to all NCEA ākonga in meeting their personal goals. 

● At least 35% of eligible ākonga to achieve Merit + endorsements for their certificate (national 2021 - 
23.3%, Eligible ākonga at TAS 2022 - 39%). 

● At least 50% of the eligible ākonga in Year 13 achieve a University Entrance Qualification (national 
2021 - 53%, TAS 2022 - 75%). The remainder of the cohort is supported to ensure their 
qualifications/experience match their next chosen step.  

The outcome was: 
Of those ākonga who completed the year at TAS and were entered for an NCEA qualification: 



● 24.3% of eligible ākonga to achieve Merit + endorsements for their certificate (national 2022 – 
21.6%, Eligible ākonga at TAS 2022 - 39%). 

● 67% of the eligible ākonga in Year 13 achieved a University Entrance Qualification (national 2022 – 
50.3%, TAS 2023 - 75%). The remainder of the cohort satisfied the requirements of their transition 
plan. 

 
Actions 
What did we do? 

Outcomes 
What happened? 

Reasons for the variance 
Why did it happen? 

Evaluation 
Where to next? 



1. Ākonga make a careful 
choice of study 
pathways. The timetable 
is created to ensure that 
all ākonga receive their 
required courses. 

2. NCEA kaiako identify 
priority learners and 
target ākonga likely to 
achieve either merit or 
excellence passes in 
their chosen subjects. 
Mentors and ākonga will 
receive additional 
learning on achieving 
M/E grades and 
endorsements, explicitly 
focusing on the Y11 
cohort undertaking the 
new NCEA standards. 

3. Ākonga set their 
individual goals for 
achievement and share 
them with whānau. 
Collection and 
consideration of these 
goals at a syndicate-wide 
level to ensure 
consistency in goals and 
monitoring strategies. 

In NCEA Level 1, a 
disappointing proportion of 
ākonga received M+ 
endorsements at only 8%. In 
Level 2, 26% of learners 
received M+ endorsements and 
in Level 3, 20%. 
 
Overall, this means 18% of the 
cohort received M+ 
endorsements. However, this 
figure looks to be 19% for 2024 
NCEA data nationally and 17% 
for similar EQI bands. Although 
we did not meet our target, our 
ākonga sat typically for the 2024 
data. 
 
75% of our ākonga aiming at 
University Entrance attained it. 
All ākonga wishing to move on 
to a non-university pathway met 
their expected targets. 
 
100% of leavers from Years 12 
and 13 attained co-requisite (or 
AS) Literacy and Numeracy prior 
to commencing their next step 

As per communications from 
NZQA, a significantly lower 
proportion of Year 11 learners 
met overall benchmarks in 2024. 
This is a combined effect of new 
assessment standards, new 
Literacy and Numeracy 
requirements, and kaiako 
workload in preparing for the 
new curriculum. Many schools 
have already moved away from 
Level 1 or intend to do so in the 
coming years. 
 
The outcomes for Levels 2 and 
3 are as expected and were 
enhanced by the overall annual 
plan. When asked as part of the 
Leavers’ considerations, Year 13 
ākonga particularly appreciated 
individual kaiako support in the 
small school and mentoring 
setting and school systems, 
such as opportunities to share 
success with whānau in various 
ways throughout the year. 
 
UE attainment was lower than 
target with ākonga missing out 

Consideration/Consultation on 
dropping Level 1. 
Improved tracking of UE 
progress and NCEA progress 
towards M+ endorsements, 
given that several ākonga 
missed out by just a few 
standards. Improved marking 
and moderation timeframes so 
ākonga have a faster feedback 
loop. 
 
Focus on pathways in the new 
Strategic Plan as identified in 
the 2024 Consultation 
 
Improvements to the structure of 
the in-school Mentoring 
programme 



4. Interim and formal 
mentoring conferences. 
Mentor and subject 
reports. 

5. Investigation of the Year 
11 experiences and 
barriers in 2023 led to 
results lower than 
expectations. 

6. Setting and achieving 
milestones both short 
and long-term. 
Celebrating individual 
achievements within the 
WAKA values system. 

7. Monitoring 
co-requisite/AS progress 
for Literacy and 
Numeracy in Year 10 and 
the Y11-12 cohort who 
have not yet achieved. 

8. Study Skills Learning. 

on standards unexpectedly in 
the externals.  
 
Ākonga moving on to 
non-university pathways 
continue to meet their required 
needs as part of the ongoing 
support and mentoring 
mechanisms at the school. 

 
 

Whole School Commentary from BoT Reports and Internal Reviews during 2024 
Performing Arts 
How does the team meet the needs of the NZ Curriculum? Is there any variance between the curriculum set out in this document and 
the learning outcomes for your team at Twizel Area School? 



According to the NZ Curriculum, The Arts (Music, Drama, Dance and Art) are meant to be compulsory to all ākonga between Years 1 and 10. 
At Twizel Area School, we offer Art as a compulsory class throughout the middle school, however, middle school ākonga who are interested in 
Drama or Music can only access this through the half-year options. This means not as many ākonga know what Music and Drama involve at a 
Senior level and ākonga often don’t see it as an ‘academic’ subject they can take through to Level 3. It also means ākonga struggle when they 
get to Level 1 as they don’t have the theoretical understanding required to achieve.  
 
Until the end of 2023, there was a release kaiako in the Primary school covering some basic music teaching, however, any other opportunities 
for Primary ākonga tend to come from involvement in the biennial school production. From the start of 2024 this kaiako has retired, meaning 
any Music or Drama needs to be taught by the different kaiako, which depends on their individual levels of knowledge.  
 
In Level One Music, ākonga performance assessments are marked based on ākonga being in their third year of learning an instrument from an 
itinerant kaiako. Our ākonga are disadvantaged, as they haven’t had many hours of study in the Middle School, and we do not offer itinerant 
music lessons to ākonga. While a provider was offering external music lessons to a number of ākonga in 2023, as they have moved away this 
is no longer an option for ākonga. 
 
 
How has your team ensured that the learning is tailored to the needs of Twizel learners? 
In the Performing Arts in the Middle and Senior school, learning is focussed on what individual ākonga are interested in. The upside of having 
such small classes, means the kaiako is fully aware of individual strengths and work-ons, and is able to tailor programmes according to what 
each ākonga needs rather than creating a one size fits all year plan. 
 
ākonga are given a number of choices, suitable to their curriculum level. From here, they choose the learning pathway for the remainder of the 
semester/year. The idea being that with ākonga voice in the selection of the topic of work there should be more engagement in class. For 
NCEA ākonga, this means ākonga (after completing work in groups in Level One) have the ability to choose if they want to continue working in 
groups in Level 2/3 or if they would prefer to work individually on their learning programme.  Again, this allows ākonga to work at their own pace 
and on the things that interest them. It also means an ORS ākonga who is currently taking Senior Music is able to build confidence, learn a 
variety of new skills on a range of instrument and yet also attempt to complete the same written projects that the rest of the class are working 
on for credits. 
 
 



How well are the learners achieving when compared to local and national data? How do you know you are raising achievement and 
making a difference to all learners? 
With such small numbers in the senior school it is hard to make comparisons to local and national data.  
 
In Level One Music in 2023, a lot of time needed to be spent building confidence, performance skills and musical theory understanding of 
ākonga so they were at a level where they could complete performances and assessments. This meant that not all ākonga achieved 14 credits, 
but they are already showing they are better prepared to achieve success at Level Two as they know the achievement expectations and aren’t 
having to start the year building the relationship with a new kaiako (which is where some of the confidence issues came in 2023). The Level 
Two course has more flexibility in assessments available, so in 2024 these ākonga will be able to select their own individual assessment 
programme. 
 
In Level One Drama, there was some change with a ākonga leaving early in the year as they didn’t realise the level of performance required, 
and another ākonga moving into the class later in the year. The two ākonga who were consistent members of the class throughout the year 
achieved all 22 credits available to them (including passing both external exams). 
 
In Level Two Drama, ākonga, on the whole, achieved good success in the internal assessments. The external exams were a challenge for this 
cohort, and identified gaps we need to work on if they are to attempt these again in 2024. 
 
 
How does your team ensure progression and acceleration of outlying ākonga (e.g. those learners with much higher or much lower 
achievement records than the main body of learners in your cohort)? 
As mentioned above, with a smaller group of ākonga in each class it is easier to tailor the standards / topics selected to cater for individual 
ākonga achievement. This means in the existing NCEA Music, ākonga can choose either a performance or composition based course, 
depending on their skills and interest levels. This is the same in Drama, where ākonga can create a performance-based course, or one more 
focused on directing, scriptwriting and working behind the scenes rather than a complete performance-based course. What that will look like, 
and any potential impact on ākonga choice and independent learning programmes, is yet to be seen with the new NCEA standards being 
introduced.  
 
For the ākonga requiring extension, they are guided towards script writing and directing - so they have to show leadership when working with 
others.  



For ākonga who find their learning a challenge, we are able to choose scripts and texts that are more accessible. Often, ākonga are provided 
with the chance to watch a performance of a script we will work on in class, as they often find it easier to understand ideas and see how they 
can perform a range of characters having watched it rather than trying to comprehend a script only by reading it. 
 
We also provide the opportunity for ākonga to enter the Sheilah Winn Shakespeare competition. This provides both performance and directing 
opportunities to ākonga, as well as the added challenge of unpacking and understanding Shakespeare. 
 
In 2024 we will again have a school production. This will provide opportunities to extend and challenge ākonga across all year levels - not just 
those taking Music and Drama as subjects. Being in a lead role in the production can provide the opportunity to achieve Drama performance 
credits. 
 
 
How do your learners feel about their learning opportunities and achievements? 
From Senior Drama ākonga: 

● We have been given excellent opportunities for Drama. We are doing Sheilah Winn which is an excellent opportunity for our Drama 
class to go to Timaru to meet with other Drama ākonga and connect with them.  

● It is a very ākonga-driven class where we can really embrace ourselves. 

Senior Music ākonga said: 
● In Music, it would be better if we had a proper Music room that wasn’t shared so equipment isn’t moved or touched.  

 
Junior Options: 

● I liked learning how to play songs on the piano and learning different instruments 
● I chose it to build my confidence and it helped me to do that. 
● I chose it because it is fun. I get to be myself.  
● I chose it again this year because I liked it last year. It was fun because we got to play games and choose our own things to do. 

 
What ideas do you have for future learning across your team? 
It would be great to extend The Arts learning beyond compulsory, full year Art to include Drama and Music, as this could provide opportunities 
for more ākonga to choose the options in the Senior school and to be prepared enough that they can achieve success. However, there would 
be an obvious challenge in staffing this. 



 
 
What resources do you need now, and in the future, to support your learners? (Please include human resources if appropriate). 
Professional Learning for Year 1-6 kaiako to ensure they have the skills to authentically include Music and Drama in their teaching 
programmes. This could help prepare ākonga if they choose one of these options in the Middle School so they are able to move beyond the 
basics of reading music, or have the confidence to perform in front of others, by the end of the 40 lesson semester that is currently available to 
Middle School ākonga. 
 
 
Do you have any other areas where support is required to facilitate optimal learner outcomes? 
It has been a challenge to teach Music in the old Music Room in 2023. We are hoping that a move to a combined Performing Arts space will 
work in 2024. However, having to share the space with other classes / House time means we are constantly moving instruments etc as ākonga 
can’t help but play with it and this risks damage. It also may remove the ease for Junior ākonga to use it as it isn’t in a convenient location like it 
has been previously. We, like everyone else, are looking forward to having a dedicated Music Room in the new build that can be used by 
ākonga from Y1-13. 
 
 
 
Digital Technology and Gateway 
How is the team meeting the needs of the NZ Curriculum? Is there any variance between the curriculum as set out in the curriculum 
document and the learning outcomes for your team at Twizel Area School? 
The purpose of this report is to provide an overview of how Year 7 to 13 ākonga are progressing in the New Zealand Digital Technology 
Curriculum. The report highlights the achievements, challenges, and initiatives undertaken by the school to enhance digital literacy and 
proficiency among ākonga. 
 
The school has fully integrated the New Zealand Digital Technology Curriculum into its teaching and learning practices. As the sole DTG 
kaiako, I frequently attend professional development workshops online to enhance my understanding and delivery of the curriculum. Digital 
Technology at Twizel Area School is taught as a standalone subject as well as integrated into other subject areas to promote cross-curricular 
learning. 
 



ākonga in Year 7-10 get two periods a week allocated for Digital Technology and during this time are learning all Progress Outcomes of 
Computational Thinking and Designing and Developing Digital Outcomes. There is no variance.  
 
ākonga in Years 11-13 are either taught by the DTG kaiako or where there are only a few ākonga, are assigned to NetNZ. Currently there is 
only one ākonga taking Digital Technology at Year 11 and the Year 13 ākonga is taking Computer Science via a STAR course with the 
University of Canterbury. 
 
 
How has your team ensured that the learning is tailored to the needs of Twizel learners?  
To ensure that the learning for Digital Technology is tailored to the needs of our learners, various instruction techniques are employed. These 
accommodate diverse learning styles, abilities and interests among ākonga. For example, ākonga are able to choose their own topic when 
developing a digital outcome. This could be anything from a poster design of favourite Dirt Bikes to a website on their favourite dog breed. 
  
Varied approaches such as collaborative activities and hands-on tasks are utilised to cater to individual needs. An example of this is using 
Micro Bits both in a group situation to solve a problem or individually with ākonga creating their own outcome. 
 
How well are the learners achieving when compared to local and national data? How do you know you are raising achievement and making a 
difference to all learners? 
Most learners between years 7 and 10 are meeting the progress outcomes of the curriculum at the level intended. There are of course ākonga 
that are below that level and ākonga who are achieving at a higher level. As the sole kaiako in charge of the curriculum, it is encouraging to 
know that all ākonga are raising their achievement in this subject as they progress through the middle school years. 
 
 
How does your team ensure progression and acceleration of outlying ākonga (e.g. those learners with much higher or much lower 
achievement records than the main body of learners in your cohort)?  
For High Achieving ākonga enrichment opportunities such as advanced coursework, independent projects, and participation in competitions as 
used. I also try to offer opportunities for self-directed learning and the ability to move ahead to advanced topics if this is what the ākonga wants. 
Grouping high achieving ākonga can also encourage acceleration beyond what they may do on their own.  
 
For Low Achieving ākonga it is important to identify their needs through assessment and observation. Individualised learning plans are 
sometimes needed and ākonga are able to work on topics of interest to themselves, encouraging interest. Some ākonga will get one on one 



tutoring where the lesson allows but this is not always available depending on class numbers and behaviour. A topic at a lower level that is 
more manageable for the ākonga is provided allowing the ākonga to meet with success at their level. 
 
 
How do your learners feel about their learning opportunities and achievements? 
ākonga acknowledge that Digital Technology is an important part of their learning at Twizel Area School. All ākonga were asked about the 
Cybersafety Units at the beginning of each year at each level. They were asked if they understood the importance of this topic and whether 
after learning about it, they had the knowledge to keep themselves safe and where they could go for help if needed. 85% of ākonga surveyed 
agreed with this question.  
 
They were asked about what aspects of Digital Technology they thought were important to learn for the future and their results are below:  

● When asked what their favourite topic was making videos and minecraft were popular with some choosing Coding. Others thought 
Coding was too hard.  

● 52% of ākonga agreed that they are given the opportunity to extend themselves on a particular unit with another 31% saying 
sometimes.  

● ākonga like getting online certificates stating their achievements and where this happens they are keen to upload them to their Seesaw 
account. 

  
 



 
 



 
What ideas do you have for future learning across your team? 
When the new DTG curriculum came out in 2019 there was extensive professional development given to the kaiako in the primary school by 
myself as the Specialist kaiako at the time. Supporting the primary kaiako with the Digital Technology curriculum is needed and maybe this is 
something that can be done with the primary classes coming into the senior lab for specialised lessons that the primary kaiako can then 
continue on with. Lack of Primary experience in the lab is having an impact when the ākonga come into middle school. 
 
 
What resources do you need now, and in the future, to support your learners? 
Ensuring that the primary classes have good 1-1 devices is preferable. Having a kaiako in the Primary area who is the technology person is 
also necessary (the kaiako that was appointed has now left). A technology person in the junior school could drive the DTG curriculum and be 
the lead kaiako, providing guidance and support to the primary kaiako. 
 
 
Any other comments… 
At senior level, nationwide there appears to be a drop in ākonga taking Digital Technology as a senior subject. It is often seen as a hard subject 
to take and ākonga who take Level 1 often do not progress to Level 2. However, those ākonga who have a real passion for computing are 
successful and are often high achievers in other fields. This year we have a Year 13 ākonga who took Level 3 in the Year 12 year and is 
currently taking a University Level course. ākonga' perceptions are that DTG is for computer programmers and alike and although this is not the 
case, often ākonga will opt for subjects where it is not always in front of a computer screen. 
 
 
Gateway 
Gateway continues to be a popular subject and is expanding every year at our school. Gateway is about ākonga experiencing placements with 
individuals and businesses to find out what career they do or don’t want to pursue. The businesses and individuals give our ākonga the 
opportunity to be in their workplaces and assist them with skills and knowledge in their area of expertise.  
 
The Gateway course is a subject in our school and ākonga are expected to gain 20 credits, at any level, that are either generic or applicable to 
their placement. In 2023 we were applied for and received extra funding. We now are funded for 13 ākonga up from the original 11 funded 
places we had in 2022. We often, however, have more ākonga than we are funded for, and this was the case in 2023, when we had 15 ākonga 



out on placements. A brief run down on where the ākonga went is below. You can see the placements are varied and where a ākonga has left 
school, the placement has been valuable in getting them to the next step in their career or training. 
 
Where the ākonga was placed? Credits 

Ākonga 1 – Out with Genesis Energy for a term and then the rest of the year with Altitude Electrical. ākonga 1 left 
at the end of the year and is in a pre-trade course in Christchurch. 

21 

Ākonga 2 – ākonga 2 was on Gateway with South Canterbury Aero Club. The funding enabled the ākonga to 
receive the books needed to study for a Private Pilot’s Licence. It is anticipated that the books will take up to two 
years to complete. Still at school in 2024. 

15 

Ākonga 3 – Out with Meridian Energy looking at the programming side of the organisation. Still at school in 2024. 12 

Ākonga 4 – Spent time with Twizel Community Care Centre finding out what they do to support people in our 
community. Still at school in 2024. 

41 

Ākonga 5 – With our local hairdressing salon Edit Hairdressers, working in the beauty side of things. Also attended 
a Creative Makeup course in Christchurch at Youbee College. Still at school in 2024. 

28 

Ākonga 6 – Spent time with Genesis Energy, Twizel Auto, Ben Aldridge Building, Brad White Building, DOC, and 
McIntyres Dairy Farm. This ākonga now has a building apprenticeship in town. 

27 

Ākonga 7 – Working with Southern Salmon Lights and in particular the management side of things of a business. 
Currently at Otago University doing a Business Degree. 

26 

Ākonga 8 – Spent time with Cadigans Engineering getting an insight into an engineering company. Still at school in 
2024. 

Late placement 

Ākonga 9 – Time at Twizel Early Learning Centre and completed numerous Plunket Unit standards. This ākonga is 
now enrolled in a Level 4 Early Child Care Program. 

31 

Ākonga 10 – Spent time with the Twizel Kindergarten and also completed numerous Plunket Unit standards. This 
ākonga is now enrolled in a Level 4 Early Child Care Program and currently assisting at TELC. 

33 



Ākonga 11 – Placements at High Country Salmon, Southern Lakes Laundry and Mackenzie Four Square. Still at 
school in 2024. 

ORS ākonga 

Ākonga 12 – Working with both Ben Aldridge and Brad White in the building trade. Still at school in 2024. 29 

Ākonga 13 – Work experience in the building trade, this time with Simon and Hunter at Fraemohs Building. Still at 
school in 2024. 

22 

Ākonga 14 – Spent time out with Aoraki Tree and Scrub and chopped down some wilding pines and completed a 
chemical course. Still at school in 2024. 

30 

Ākonga 15 – Placement at school in the primary area taking ākonga for physical education. Still at school in 2024. 20 

Total credits 315 

 
 
Positive Behaviour for Learning 
How is the team meeting the needs of the NZ Curriculum? Is there any variance between the curriculum as set out in the curriculum 
document and the learning outcomes for your team at Twizel Area School?  
This report provides an overview of the implementation and impact of the Positive Behaviour for Learning (PB4L) program at Twizel Area 
School. It highlights the key components of PB4L, its objectives, implementation strategies, and the outcomes observed within the school 
community.  
 
Our Strategic plan talks about strengthening resilience and wellbeing for all. I believe this ties in with the NZ Curriculum Key Competencies and 
Twizel Area School’s PB4L framework is based around the WAKA values and recognising these in our school. 
 
 
How has your team ensured that the learning is tailored to the needs of Twizel learners? 
Our PB4L framework and WAKA value system is based on consultations and the information gleaned from our stakeholders. We know that 
these values are the values that the community, whānau and staff value and see as important. The steps we have made in the last year to 
ensure that we stay true to this are: 

● implementing class PB4L lessons  



● changing our pastoral categories in KAMAR so that the information that we receive is more accurate and can inform our practice better  
● more house challenges and events to build more of a whānau feel. - Changing our ākonga leadership model to better meet the needs of 

our school - Continuing to train Peer mediators  
● ‘Dare not to Swear’ campaign from one of our classes.  
● added depth to our Responding to ākonga plans by adding more guidelines around dealing with ākonga. See attached photos. 

 
 
How well are the learners achieving when compared to local and national data? How do you know you are raising achievement and 
making a difference to all learners? 
Since I wrote the last PB4L report we have been through our SET which is the School Evaluation Tool. This was administered by our PB4L 
facilitator. We scored very highly on this due to the hard work that was put in by the PB4L team in the first few years of implementation. Our 
score was 94.1%. This is an incredibly good score for a school that was only in their second year of implementation when it was written. We are 
just beginning to make traction with PB4L and starting to see some changes in behaviour, particularly in the primary school. I have attached 
screenshots for you to view. 
 
 
How does your team ensure progression and acceleration of outlying ākonga (e.g. those learners with much higher or much lower 
achievement records than the main body of learners in your cohort)?  
The PB4L results are quite different to those of academic achievement. It is often difficult to ensure progression or acceleration in behaviour or 
recognition. PB4L approaches will work for the majority of ākonga. There are always going to be ākonga that this approach does not work for. 
The majority of ākonga at Twizel Area School are responding to this approach and we are seeing improvements in behaviour and a reduction in 
pastoral entries. The ones that this approach does not work for, can fit into other categories ie ORRS ākonga. These ākonga can be referred to 
outside agencies like RTLB or MoE Severe Behaviour. 
 
 
How do your learners feel about their learning opportunities and achievements?  
Our learners love receiving recognition and value their WAKA certificates in assembly and receiving their WAKA badges. ākonga are always 
thinking and aiming at using the values in everyday school life. When I walk around the school I see a much larger presence of our values 
being shown. I see ākonga opening doors for other ākonga, I see ākonga picking up rubbish and much more. One of our ākonga designed a 
Mega WAKA certificate that we have begun to use. This shows ākonga agency in the process and an engagement in our WAKA values. 
 



 
What ideas do you have for future learning across your team?  
In the future to make things more accessible for our kaiako. We plan to build a bank of social skill activities that the kaiako can use.  
We have plans to build our ways of recognising ākonga. We have purchased prizes that can be used for things like termly or yearly draws. 
These will build on our already existing ways of acknowledging ākonga. We would like to continue attending our PB4L network meetings, but 
begin to take other kaiako with us each time. Meaning that other kaiako are also receiving the PD and updates that SLT are getting. 
 
 
What resources do you need now, and in the future, to support your learners? (Please include human resources if appropriate).  
Extra relief for the extra kaiako going to PB4L network meetings twice a term. 
 
 
Do you have any other areas where support is required to facilitate optimal learner outcomes?  
To look at ways in which our community can also participate in acknowledging our ākonga out in the community realm with WAKA cards.  
 

PB4L-SW Implementation Reflection 
(Universal) 

School name: Twizel Area School 
Date: 21st October 2024                  
Reviewers: 

● Nikola Vincent 
● Kate Staniford 
● Charlotte Saunders 
● Melissa McLellan 



 
Feature/ ‘cog’ of the 
framework 

Indicators Comments 

Lead effective change The vision (the ‘why’) of implementing the PB4L-SW 
framework is clearly articulated, as well as how it fits in 
with the overall vision and strategic plan. 

The initial purpose statement for implementing 
PB4L-SW remains: To have a school wide system 
rather than lots of disconnected systems. 



There is alignment with other applicable initiatives and 
programmes, e.g., Hauora/Wellbeing, Restorative 
Practices, within the framework. 

Twizel Area School has been trained or is training in 
several complimentary programmes and professional 
development. Eg: Restorative Practice 

The principal/tumuaki resources and supports 
PB4L-SW implementation, e.g., people, time, funding, 
communication, etc. 

The Principal fully supports PB4L-SW and has 
PB4L-SW as part of the strategic plan. The Principal 
feels that the implementation is now producing positive 
results and consistency while recognising there are 
on-going improvements to be made. 

There is a team responsible for guiding and monitoring 
implementation and it is representative of all kaimahi. 
Membership includes:  

● Principal/Tumuaki  
● PB4L-SW Lead/s  
● kaiako/kaiako from across the school/kura   
● Support staff   
● Behavioural expertise e.g., SENCO, RTLB, LSC 

etc. 
● Cultural expertise  
● ākonga/ākonga voice   
● Whānau voice   

If not represented there is a feedback loop to ensure 
that their voice is heard as well as information 
delivered. 

The team includes: 
● Leads 
● SLT 
● Deans 

A recommendation is to ensure ākonga voice is 
gathered to help decision making. 

The team meets at least twice a term and has a current 
action plan, with specific goals, directing next steps with 
implementation. Workload is shared across the team. 

The team meets every third week and has a current 
action plan. 



Identify enablers Relevant routines, expected behaviours in particular 
contexts, e.g., conduct in assembly, and social and 
emotional skills, have been collaboratively identified to 
enable ākonga to do/be their best. These are aligned to 
the school values (to bring these to life). 
Values and/or expectations are posted around the 
school. 

The values form a living part of Twizel Area School. 
All staff and ākonga spoke to know the values and 
could talk about how they are taught. 
The values are very evident all around the school.  
There is work to link the graduate profile to the values. 

Provide learning 
opportunities 

There is an overview/timetable for providing regular 
learning experiences from the matrix. 
Learning opportunities are happening across the 
school, in varied and meaningful ways. 

ākonga could talk with confidence about ways they 
learn the values including hearing the kaiako talk about 
them, ākonga displaying them and hearing about them 
at assembly. 
Most ākonga knew that there is a focus value per term. 
There is evidence that the school expectations are 
being taught in a more structured way in the junior part 
of the school. 
The middle school is looking at ways lessons can be 
timetabled into the school in 2025. 

Notice; provide positive 
feedback 

ākonga receive regular feedback and encouragement 
as they work towards and meet the expectations and 
skills from the matrix. 
A system has been developed to prompt kaimahi to do 
this consistently. 

All ākonga spoken to express that staff give them 
positive feedback with positive verbal feedback and 
WAKA cards and electronic points that lead to badges 
related to the school values.  
ākonga gave positive feedback about the current 
system especially being verbally recognised for 
displaying the WAKA values. 



Recognise and respond Kaimahi understand the range of influences that can 
impact their ākonga’s behaviour. 
An agreed system has been developed outlining which 
behaviours of concern/unexpected behaviours are 
responded to in context by kaimahi using a range of 
low-level responses, and which behaviours of concern 
require high-level responses and additional supports, 
e.g., people, time, resources. 

There is a clear, well documented system for gaining 
support with ākonga. 
Staff are aware of the systems and feel confident to use 
them. 
Staff spoken to feel PB4L-SW gives support to staff and 
ākonga and they are grateful for the team approach. 
The team reflected that this is an area of on-going 
change and understanding and that staff are at differing 
stages with this. 
Continuing opportunities for staff to grow their 
understanding of the signal behaviour is giving us will 
continue in 2025. 

Reflect and act Regular time is set aside for teams (possibly the whole 
staff) to discuss qualitative data (what they are 
noticing), to subsequently gather more information/data, 
and then act. 

Data is used by staff to make decisions on support 
needed. 
Some organisational changes have been made based 
on data and discussions with the whole staff. The leads 
reported that they feel the data is more accurate now 
than in the past. 

A ākonga management system (SMS) has a form 
containing the key contextual features, e.g., name, 
date, time, etc., kaimahi can use to enter specific 
incidents. 

Data is collected on the Kmar management system. 
The PB4L-SW leads feel the staff are getting better at 
recording incidents. 
Consistency with both data entry and detail has 
improved this year. 

The team can generate incident data (graphs etc.), to 
complete a quantitative monthly report, and then use 
this for solution development with those it applies to. 

Kmar allows for data to be used in a variety of ways. 



What’s one thing that is going well? 
The values are embedded through everything that happens including the acknowledgement system that is used schoolwide. 
Indicators of this are: 

● All staff spoken to use the system, particular verbal recognition. 
● All ākonga spoken to like being positively recognised and could talk about when they were noticed with positive feedback. 
● The wider school community has started to recognize ākonga using the school values in the community and these ākonga are then 

recognised at school assemblies. 

What is your next step and how can we support you? 
Expanding the PB4L-SW team to include more teaching staff rather than just the SLT and Deans. During this restructure the opportunity to 
ensure ākonga voice will be considered along with thinking about who’s voice is at the table? 

Designed by the Canterbury School-Wide Practitioners 
 
 

BoT Statement - Giving effect to Te Tiriti o Waitangi 
Te Tiriti o Waitangi is given effect by the Board at Twizel Area School by: 

● working to ensure our plans, policies, and local curriculum reflect local tikanga Māori, mātauranga Māori, and te ao Māori 
● taking all reasonable steps to make instruction available in tikanga Māori and te reo Māori 
● achieving equitable outcomes for Māori ākonga 
● providing opportunities for learners to appreciate the importance of te Tiriti o Waitangi and te reo Māori. 

Twizel Area School works from the principles of partnership, protection, and participation to meet our obligations under te Tiriti o Waitangi. 
 
 
Partnership 



Twizel Area School aims to work in partnership with our local Māori community to support rangatiratanga/self-determination. We actively seek 
the guidance of our local Māori community to help us better meet the needs of our Māori ākonga and ensure they experience educational 
success as Māori. This is achieved mainly through annual meetings at our marae - Te Whare Mahana, but also through co-opted Māori 
representation on the Board of Trustees. Over the course of 2024, we have maintained a relationship with Kōia te Mātauraka which is 
enhancing our Cultural Narrative. We have made collaborative plans for the commencement of our school rebuild. 
The School and Board consults with our local Māori community on the development of our charter/strategic plan to make sure it reflects and 
upholds appropriate tikanga Māori and te ao Māori. In 2024, this has been enacted through our full community consultation as we form our 
2025-2027 Strategic Plan. We seek opportunities to collaborate with Māori to invest in, develop, and deliver Māori-medium learning. All ākonga 
in Years 1-10 participate in a compulsory Te Ao Māori course for approximately one hour per week, delivered by a specialist kaiako in 
conjunction with the regular classroom kaiako. This programme involves learning local pūrakau, visiting significant sites in our local area, 
tikanga Māori, te reo Māori and other useful learnings. 
 
 
Protection 
Twizel Area School actively protects and upholds mātauranga Māori, te reo Māori, and tikanga Māori, and ensures they are meaningfully 
incorporated into the everyday life of our school. We actively engage with Ka Hikitia Ka Hāpaitia . 
 
We take all reasonable steps to make instruction available in te reo Māori and tikanga Māori and have recently been able to offer NCEA level 
learning for the first time by committing to developing a structured programme in Years 1-10 which develops ākonga competency as they 
approach NCEA. All learners have access to Kapa Haka if they choose to participate. 
 
We support our kaiako to build their teaching capability, knowledge, and skills in te reo Māori and tikanga Māori.The Board continues to fund Te 
Reo Māori and tkianga Māori professional learning.  In 2024, we have provided opportunities for kaiako to develop their understanding and 
practice of culturally responsive teaching that takes into account ākonga contexts in conjunction with our Te Kaiārahi Ō Te Ao Māori who is a 
member of the school’s leadership team. 
 
 
Participation 
Twizel Area School has high aspirations for every ākonga. We encourage the participation and engagement of ākonga and their whānau in all 
aspects of school life. Learning outcomes for Māori ākonga are comparable with other ethnicities at Twizel Area School. 



 
Our relationships with our school community help us meet the needs of all ākonga and sustain their identities, languages, and cultures. Much of 
our learning in te reo is directed within the Kai Tahu dialect, as is our school waiata. The participation of whānau and our wider Māori 
community actively informs the way we design and deliver education to ensure Māori ākonga experience educational success as Māori. 
 
 

Statement of Compliance with Employment Policy 
Compliance with Education and Training Act 2020 requirements to be a good employer for the year ending 31 December 2024 
The following questions address key aspects of compliance with a good employer policy:  

Reporting on the principles of being a Good Employer 

How have you met your obligations to provide good and 
safe working conditions? 

Policy available to all, accessible online 

Maintains Hazard Register 

What is in your equal employment opportunities 
programme?  

How have you been fulfilling this programme? 

Policy available to all, accessible online 

EEO Officer (Principal) 

Board delegations 

Reviews all applications for employment using good employer principles 

How do you practise impartial selection of suitably 
qualified persons for appointment? 

Policy available to all, accessible online 

Reviews all applications for employment using good employer principles 



How are you recognising, 

● The aims and aspirations of Maori,  
● The employment requirements of Maori, and  
● Greater involvement of Maori in the Education 

service? 

EEO Policy available to all, accessible online 

Use of Te Tiriti within governance, strategic planning, policy etc 

Use of MoE documentation such as Ka Hikitia to inform practice and planning 

Ensure staff are making progress across Te Ao Māori and Local Histories Curriculum 
delivery 

Tikanga rich employment processes and systems within our workplace 

How have you enhanced the abilities of individual 
employees? 

Policy available to all, accessible online 

Through professional learning etc 

Professional Growth Cycle process, development and review for all staff 

How are you recognising the employment requirements 
of women? 

EEO Policy available to all, accessible online 

Staff member responsible for women’s employment rights through unions 

Recent equity settlements have been applied to all relevant staff 

How are you recognising the employment requirements 
of persons with disabilities? 

EEO Policy available to all, accessible online 

Adaptations to the workplace where relevant 

 

Good employer policies should include provisions for an Equal Employment Opportunities (EEO) programme/policy . The Ministry of Education 
monitors these policies: 

Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO 

Do you operate an EEO programme/policy? YES  

Has this policy or programme been made available to staff? YES  



Does your EEO programme/policy include training to raise awareness of issues which may impact EEO? YES  

Has your EEO programme/policy appointed someone to coordinate compliance with its requirements? YES  

Does your EEO programme/policy provide for regular reporting on compliance with the policy and/or 
achievements under the policy? 

YES  

Does your EEO programme/policy set priorities and objectives? YES  

  

 

Kiwisport Funding 
Kiwisport is a Government funding initiative to support ākonga’ participation in organised sport. During 2024, the school received total Kiwisport 
funding of $4490.91 (excluding GST). The funding was spent on travel to numerous events, sports entries, coaching and equipment.  
 

 Term One Term Two Term Three Term Four Total 

Kiwisport Funding (Year 
1-8) 

$587.84 $587.84 $587.84 $587.84 $2351.36 

Kiwisport Funding (Year 
9-15) 

$528.03 $528.03 $548.60 $534.89 $2139.55 
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